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1. Introduction to the Chinese Welfare Association
 

The Core Aims of CWA are the following:
Enabling and supporting community
development and developing the community
infrastructure within the Chinese community

 Providing or securing services which meet the
health and social needs arising out of the
disadvantaged position of the Chinese
community

 Enabling children and young people to realise
their full potential as active citizens within both
the Chinese and wider community

 Developing greater cultural awareness within
both the Chinese and wider community and
working towards elimination of racism and
discrimination

 Securing the resources and facilities needed to
achieve the core aims of the organisation

 

1. The majority of these first arrivals set up trade in the catering industry: the first recorded Chinese restaurant, The Peacock, opened in Belfast in 1962. The
Commonwealth Immigrants Act of 1962 and the implementation of the employment voucher system limited further immigration into the UK to certain
professions and to those workers whose jobs were already secured. This provided for ‘chain migration’, where those who had set up catering businesses in
Northern Ireland were able to provide jobs for families and friends. As a result, the Chinese community became further embedded within the catering industry.
The Chinese Community in Northern IrelandThe province’s largest minority ethnic group, January 2006. CultureNorthernIreland.org accessed 28/3/2018. 

 

The Chinese community is one of the largest and oldest ethnic minority communities in Northern
Ireland, beginning with the first individuals and some families arriving in the 60s.  Most of these
Chinese were economic migrants from rural Hong Kong who came to set up work in the restaurant
industry. [1]

  
The Northern Ireland-Chinese community is now into its 4th generation.In 1986, in recognition of
the need for the Chinese community to have better access to services and to create a bridge
between the community and government departments and statutory bodies, the Chinese Chamber
of Commerce (CCC) set up the Chinese Welfare Association NI (CWA). Over the past 32 years, CWA
has excelled in its efforts to support the Chinese community and has grown to become, as it motto
states, ‘the voice and ears of the community’.

  
CWA has also helped to improve relations between the local Chinese and the indigenous
communities in Northern Ireland.  In doing so, it has assisted many Chinese people to become active
citizens and integral members of the wider community in Northern Ireland.

  
In 2011, the formal launch of the Chinese Resource Centre, managed by Chinese Welfare
Association, was a great achievement for the Chinese community.  Significantly, CWA works with
other organisations that represent and work with minority ethnic groups and immigrants to share
experience and information.
 

To secure the future of the
Chinese community in
Northern Ireland within a
framework of racial equality
and to enable all sections of the
community to fully participate
in both the development of the
community and the wider
society.

  

 

CWA Mission Statement
 



One emblematic group involved with
Classroom+ recently said, ‘As an
organisation we are only too aware of
how important it is to work with schools
and youth groups in order to educate
young people on diversity & hate crime.
What can begin as a ‘minor’ incident such
as hate graffiti can lead to severe race
hate crimes and by looking at examples
of where this kind of hatred can lead,
such as the Holocaust and subsequent
Genocides, we can teach young people
the importance of acceptance, respect
and empathy for others from different
cultures and backgrounds.’ - Inter Ethnic
Forum (Mid & East Antrim)

 

CWA has become more than just an organisation representing the Chinese community in Northern Ireland
and has developed a strong relationship with a large number of Black Minority and Ethnic (BME) community
groups, notably through providing resource space and health and mental health services to these groups. 

                                        
 The groups involved in Classroom+ work to support the integration of migrants; challenge racism; promote

inclusion and diversity,  enhance good relations or work directly with specific ethnic minorities.  Many
deliver social, cultural and educational programmes to  schools, youth groups and at special community
events.

  
 
 

2. Rationale behind the Classroom+ Project
 

 
 
The Classroom+ groups are often asked to deliver
cultural diversity sessions all over Northern Ireland.  It is
a real privilege for CWA and other groups to be able to
share the rich tapestry of languages and culture, and to
positively influence a new generation of young people,
by extolling the benefits of diversity, multiculturalism
and mutual respect.  Nevertheless, each classroom
lesson (or ‘session’, ‘workshop’ or ‘intervention’), etc. can
be seen as 'ad hoc' or 'extra-curricular' and are often
treated as a 'happy distraction' because they are not
necessarily or specifically linked to the education
process or school curriculum.

  
Through Classroom+ CWA, with the support of
Stranmillis University College (SUC), set out to up-skill
and increase the capacity of BME trainers and others
within the Community and Voluntary Sector (CVS) that
present diversity and cultural sessions (referred
collectively as 'BME and diversity trainers' throughout
this document) in schools, etc. so that when these
workshops are delivered, the contribution is not merely
seen as a diversion, but as a valuable asset and integral
part of the delivery of the curriculum.

  
Classroom+ has worked to ensure that the contribution of BME and diversity trainers to schools is
enhanced so that it can support the school’s the requirements set by the curriculum and is therefore viewed
as essential by schools and teachers. Box-ticking is normally defined as the process of satisfying
bureaucratic administrative requirements rather than assessing the actual merit of something. 'Boxes will
be duly ticked' but Classroom+ has aimed to do more than that.  

  
The Classroom+ project assisted BME and diversity trainers to engage with the education sector at a higher
level and thus increase their confidence within the classroom and promote a greater sense of belonging to
the life of a school.

 

There are obvious linkages of the work that BME community groups do with the
Northern Ireland curriculum ‘areas of learning’ such as Personal Development and
Mutual Understanding (PDMU), the World Around Us, and the Arts, but there are also
less obvious links which can enhance the learning of mathematics, language and
literacy.

 



The Rationale of the Project

2. Attitudes to Difference: Young people’s attitudes to, and experiences of contact with people from different minority ethnic and migrant communities in
Northern Ireland, p7 and, p. 55 National Children’s Bureau NI and ARK, 2010. Accessed 20/3/2018 

 3.Research into the Nature and Extent of Pupil Bullying in Schools in the North of Ireland, Final Report, section 5.3.2, Department of Education, Northern
Ireland, October 2011. Accessed 20/3/2018

 4.  For more information search, Gordon Allport’s Contact Hypothesis
 

Simultaneously, Classroom+ sought to provide  the collaborating student teachers, as well as the participating
schools, with a greater awareness, understanding and appreciation of BME and diversity partners and of a
multicultural Northern Ireland.  Whereas school children are the foundation stone in seeking to create a more
progressive society in NI that understands, welcomes and celebrates racial and cultural diversity, much hangs on
the skills training of the teacher to implement this.  In order to affect change and increase the awareness of cultural
diversity that will, in due course, flow into each classroom intervention and beyond, the Classroom+ also involved
the education of future teachers.

  
 Classroom+ sought not only impact on their work placements in schools during the life of the project, but also later
on in their work and lives after graduation.  Student teachers were given the opportunity to experience the
richness of cultural diversity first hand through working with BME trainers. 

  
Student teachers may already have experienced cultural diversity in the classroom, but the Classroom+ project
offered hands-on experience to work with BME individuals and organisations.   This cooperation enabled them to
recognise that difference is a positive aspect to be embraced; multilingualism is a skill to be sought and that schools
can be agents for change in Northern Ireland through having a welcoming and curious attitude and by incarnating
the content of the curriculum aided by trained, skilled BME and diversity trainers. 

 

Research produced by National Children’s Bureau NI indicate that BME young people  are ‘significantly’ more
like to personally experience and witness racist harassment and bullying than their non-BME peers.[2]
Furthermore, research undertaken on behalf of the NIDepartment of Education found that more than one third
of Year 6 pupils (primary school)  thought that a pupil's race or skin colour could make them 'more likely' to be
bullied, whereas almost two thirds of Year 9 (secondary level) pupils thought this to be true.[3]  These figures
not only reveal victims but also imply perpetrators among children and youths.  It is therefore necessary to
convey important messages about diversity to children early in their educational development. Difference can’t
be ignored, but does sometimes need to be explained in a skilled, sensitive manner. 

  
 

 
There are obvious linkages of the work that BME community groups do with the Northern Ireland curriculum
‘areas of learning’ such as Personal Development and Mutual Understanding (PDMU), the World Around Us, and
the Arts, but there are also less obvious links which can enhance the learning of mathematics, language and
literacy.

  
Finally, it was felt that participating schools could get to better know the BME community groups involved in the
Classroom+ project and thus have a pool of resources to promote cultural awareness and to offer signposting
opportunities for further support and cultural expertise. The objective has not been to challenge the standard
teacher-led classroom model. The '+' factor alludes to the additional support teachers can and should receive
from the CVS, notably BME facilitators (who will, through the project, be cognisant of the NI Primary School
curriculum) hence the project title- 'Classroom+'. Classroom+ has been a pilot project and a proof of concept, a
small step towards mainstreaming teaching and appreciating cultural diversity in the classroom. CWA hopes
Classroom+ will be a step towards creating a long-lasting collaboration between teacher training, the education
sector and the BME groups, that will excite, enrich and enhance classroom interventions around cultural diversity
in the immediate future.

 

Allport's seminal contact theory proposes that prejudice can be reduced when members of different groups interact with
each other under optimal conditions.[4} Classroom+ provides partnership between student teacher, schools and BME
groups in a clearly structured, cooperative manner.  It was hoped that the Classroom+ lessons would help children to
view diversity and cultural differences in a positive light and that the presence of any BME children in these classrooms
would be 'normalised’.  Indeed, was hoped that BME classmates would feel a sense of belonging and of being welcomed
into the school life. This should in turn break down barriers in general and build up friendships in the classroom. 

  



'Classroom+' is an education project that sought to up-skill BME and diversity trainers who routinely deliver
classroom lessons around diversity and culture by bringing BME community groups, student teachers and
schools together in a creative, collaborative process.

 

3. Outline of how the Classroom+ Project worked
 

Through Classroom+, CWA set out to work with SUC and BME partners to lay the groundwork for interesting
and enriching classroom interventions which link culture, diversity and related topics with aspects of the
curriculum , thus ensuring that minority communities in Northern Ireland have their identities affirmed and
celebrated.

  
In order to achieve the goal of up-skilling and increase the capacity of individuals who deliver diversity and
cultural sessions within schools, the Classroom+ project aimed to increase the awareness of BME and diversity
trainers about the critical stages in childrens' education.  Moreover the project facilitated a mechanism for BME
and diversity trainers to interact with student teachers and potentially influence the first stage of the educative
process, namely in the training/education of teachers.  
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To do this, Stranmillis University College, one of the two teacher training
colleges here in Northern Ireland, provided professional guidance and two
SUC lecturers delivered two two-part training sessions about education in
general and the Northern Ireland curriculum more specifically. The content
of these trainings is outlined below. One set of training sessions was in
Belfast and the other was in L/Derry.

  
Two workshops were facilitated by Dr Barbara McDade, Senior Lecturer in
Education Studies and International Development, who introduced the
current curriculum, the aims and objectives of the curriculum and gave
guidance on lesson planning in order to ensure a well-rounded method of
teaching which includes play and activities for young children. Two
workshops were delivered by Dr Norman Richardson, Lecturer in Religious
Studies & Diversity Education, who spoke on cultural diversity in schools in
Northern Ireland, which are ever changing, He spoke on the relevant
policies and the importance of developing positive awareness of cultural
diversity in children from an early age.

 

Subsequent to these training sessions, student teachers were then
partnered with a BME and diversity trainer to design and/or deliver one
of the 10 pilot classroom lessons to demonstrated the results of
collaborative learning and integrated interventions. Through these pilot
lessons, which were delivered to ten different primary schools, over 300
children directly benefited from the Classroom+ project.

 

Finally, Classroom+ held a mini conference at SUC to present the learning gleaned at
the training sessions.  In addition to a presentation by Dr McDade from Stranmillis
University College - one of the two lecturers who delivered the trainings to the BME
and diversity trainers; conferences speakers included Orla Devine from the Global
Learning Programme; and Natasha Taylor, who represents one of the groups
involved with Classroom+, the Interethnic Forum (Mid and East Antrim).  The
conference offered the opportunity to share experience and facilitated an open
discussion about the relevance of diversity and culture to the curriculum and the
potential and benefits of involving BME community groups in the delivery of aspects
of the curriculum. This event was open to those who have engaged in the
programme, and also to other interested parties that could benefit from the learning
i.e. arts groups, cross-community associations, rights-based groups etc.

  



‘We talked through the initial lesson plan together after
the Classroom+  training at SUC in Belfast; we then
emailed each other with completed sections of the
lesson plan and the components we were going to focus
on. Anna was able to check the suitability of the lesson
plan and relevance to the diversity and culture aspect of
the curriculum, which was very reassuring. Having
Anna as the teaching partner was even more helpful as
she was on placement in the  school, so she was able to
welcome us into the class which helped us establish a
quicker rapport with students and staff in comparison
to previous experiences where we delivered workshops
entering the school where teachers didn’t know much
about us or our work. Anna focused on the cultural
component of our lesson whereas my colleague  and I
focused on migration (push and pull factors)
components. Anna knew her class better and was able to
fit elements of the presentation to the overall
programme.’ 

  - Natasha Taylor, InterEthnic Forum (Mid
and East Antrim

 

How the  BME trainer-student session
worked
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4. Learning from the Project: summaries of the
trainings given by Stranmillis University Lecturers
and from the Conference 

 This section summarises the training sessions delivered by Dr Barbara McDade and Dr Norman
Richardson to the BME and diversity trainers and student teachers.  Also included is further
information delivered at the conference held at Stranmillis University College towards the end of the
project by Dr McDade, as well as by Orla Devine of the Global Learning Programme.
 

 
The purpose of education

 It is not simply about developing intellect and cerebral abilities.  ‘Education is not just about learning
cognitive skills.  It is also about helping children to learn about themselves, to be able to live peaceably
with themselves and with others and to help them to develop into competent, mature, self-motivated
adults.’

  

 
  ‘ Ed u c a t i o n  i s  n o t  j u s t  a b o u t  l e a r n i n g

c o g n i t i v e  s k i l l s .   I t  i s  a l s o  a b o u t  h e l p i n g

c h i l d re n  t o  l e a r n  a b o u t  t h e m s e l v e s ,  t o  b e  a b l e

t o  l i v e  p e a c e a b l y  w i t h  t h e m s e l v e s  a n d  w i t h

o t h e r s  a n d  t o  h e l p  t h e m  t o  d e v e l o p  i nt o

c o m p e t e nt ,  m a t u re ,  s e l f- m o t i v a t e d  a d u l t s .’
 

Cultural Diversity in Northern Ireland’s Schools 
 

 

According to the Task Force on Education in the

21st Century, which was commissioned by

UNESCO, there are four pillars of education,

which are: 
 LEARNING TO KNOW

 LEARNING TO DO
 LEARNING TO LIVE TOGETHER

 LEARNING TO BE
 

The United Nations Convention on the Rights of the
Child (1989) states that:

education should teach children to respect their
parents, their own and others’ cultures;

 education should prepare children to live responsibly
and peacefully in a free society, ‘in the spirit of
understanding, peace, tolerance, equality of sexes,
and friendship among all peoples, ethnic, national and
religious groups and persons of indigenous origin’

  
 
Education in Northern Ireland 

 There have been several documents published specifically in relation to education in Northern Ireland:
 In 2005 the government published the policy and strategic framework  A SHARED FUTURE, which stated that,

schools should ensure ‘through their policies, structures and curriculae, that pupils are consciously prepared for
life in a diverse and inter-cultural society and world’ (section 2.4).  

 In 2011, the Department for Education developed the Community Relations, Equality & Diversity (CRED) policy,
which states that, ‘as a society emerging from conflict, education must continue to promote and support the
development of strong, healthy community relations among current and future generations’ (4.1).

 

[5] This section is taken from 2 talks given by Dr Norman Richardson in L/Derry (24 November 2017) at Sao Pak and in Belfast (30 November at Stranmillis
University College Dr Richardson's PowerPoint presentation is included a the end of this report.

 

[5]
 



Learning from the project, continued...
 

Language and word choice
 It is important to think about the language used in classrooms.  Even things that

are not intended to be negative can be said in a more positive way. For example,
‘mixed race’ is perhaps better expressed by saying ‘shared heritage’. 

 Some teachers do not challenge stereotyping or labelling of individuals and
groups of people simply because they themselves do not know enough about the
other culture or diversity in general.  

 

Dr Paul Connolly from Queen’s University Belfast has
undertaken research on racism and sectarianism among
children in Northern Ireland.  Some people claim that
discussing these issues in general is provocative and
make things worse or that it isn’t appropriate to speak
about these issues with young children, yet research
demonstrates that young  children are not ‘too young to
notice’ as they do recognise difference and can have
sectarian prejudice from the age of three. 
 
Rather than framing things in an opposing or negative
way ie anti-racism or anti-sectarianism, perhaps it is
helpful to think in a positive manner: Intercultural.
 

 
 
 
Curriculum should foster:

 Personal Responsibility
 Concern for others

 Commitment
 Determination 

 Resourcefulness
 Openness  

  
LESSONS IN CLASSROOMS SHOULD:

 Give teachers and learners permissions to speak about difference 
 Some teachers practice ‘circle time’ which is used as a time to discuss issues and raise questions,

for example, about issues that are particularly topical and on the news 
 Celebrate difference

 Diversity visuals  
 Promote local and global awareness

 Keep a calendar of cultural and religious special occasions
 Be enjoyable 

 Resources can include stories, picture, statistics, discussion, drama, role playing, music, sport,
food, visits & visitors, the natural world, games, toys and items that children can touch

 Be inclusive 
 use inclusive language about gender, ability & disability, religion, ethnicity

 use inclusive visuals such as posters, books & maps to reflect diversity 
 Connected Learning 

 It is recognised that almost all learning can be done in a thematic and connected way (i.e. water,
geography, RE)

  
 
 

The  Northern Ireland Curriculum. 
 How can or should education respond? 

  



 
A Whole School Approach

 Demonstrate an ethos of respect for diversity even when there appears to be little
diversity within the school. Note: 

 assume diversity – not monoculture
 school policies related to these issues 

 whole school assemblies are a tremendous opportunity to address issues 
  

 

In planning classroom lessons, it is good to refer to these values, even if just to remind teachers. 
 There are 6 areas primary of learning. Language, literacy and mathematics are often taught in the morning when

children are more attentive and other topics are regularly taught in the afternoon and may be seen as less
important.

  
 History, geography, science and technology are now referred to collectively as ‘The World Around Us’  and this is

generally where diversity is addressed and where input by BME and diversity trainers feeds in.  
  

In addition to The World Around Us, children are taught Personal Development and Mutual Understanding
(PDMU) and Religious Education (RE) which are often overlooked by teachers and schools as a significant
mechanism to explore other cultures and identities.  

  
It is a good idea to offer the teacher an idea or flag a resource for follow-up work subsequent to a visit from BME
and diversity trainer. Each school in Northern Ireland should have a copy of the PDMU support resources Living,
Learning. Together. which is also available online.  (See details in the resource section at the end of this report.) 

 

Learning from the project, continued...
 

Key Lesson: Children are never too
young to be taught to appreciate
difference 

 



School types Integrated (7% in Northern Ireland) Catholic-maintained Controlled Private Montessori/
Waldorf Irish Medium Special (degree of needs:moderate, severe, profound; physical or cognitive) MLD,
SLD, PLD Primary v Secondary level 

  
Pretext Often BME and diversity trainers are invited in a fire-fighting situation because a negative
situation or incident has occurred. So it is important to ask the pretext for any cultural diversity
workshop, when invited in.  Be clear:  Is this session a taster, an introduction or part of a bigger picture?
Will there be anything leading up to the session? 

  
Visual Cues Look for any visual cues on what the school is like and what its values are.  Usually it is
possible to tell within 15 minutes of being in the front hall if the day will be positive or negative! 

  
It is important to note If there are only 1 or 2 children of the identity of the topic (Chinese, Traveller, etc.)
in the classroom, who may be bombarded with a sense of difference  because of the classroom session, it
may be necessary to adjust presentation so as to avoid this.

  
Knowledge & competence If addressing topics which may be controversial, or when invited in to address
a recent negative incident, it may be a good idea to open with a neutral question or aspect.  For example, if
discussing migration or racism, it might be helpful to ask children who has a family member or a friend
who moved to work in another country...Role play and scenarios are also very good ways to address
controversial or emotive topics.  

  
Again, on what basis is the BME diversity trainer being invited in?

 Being reflective to make lessons better, not only after a workshop/lesson, but during…
 Ability to move away from planned lesson when needed

 are things going as planned or chaotic
 planned 15 minutes but took 40; planned 30 and only took 10 

 Outcomes: Pupil centre - respond to students
 Mind opening or raising doubts in a positive way about something they thought they knew or

understood
 Fun & memorable

 Applicable to life
 scenarios grounded in real world learning  examples and illustrations that are negative are

important and give an opportunity of real world learning
 

Learning from the project, continued...
 

Creating Class Lessons: values and characters
 

KEY LESSON: Ideally looking for a change
in attitude or a change in behaviour 

 

[6] This section is based on the presentations by Dr Barbara McDade in L’Derry (27 November 2017 at Sai Pak) and in Belfast
(4 December at Stranmillis College University). Dr McDade’s PowerPoint presentation is included at the end of this report.  

 

[6]
 



Lesson Planning 
  

Do not underestimate the value of speaking to the teacher before the lesson. Find out:
 what works well 

 what is challenging for the class (or the teacher!) 
 what is the teacher’s classroom management technique? a special word; snapping; remaining silent

until children are calm and quiet? If there isn’t one, then create one. 
 about different ability levels within the class so that you can set activities applicable to children

with difficulties or special learning requirements so ideally everyone can participate 
 Ask if teacher will be present - Ideally teacher will remain present - not only to deal with unruly

children but also to be able to do any follow on teaching. 
  

Implementation - pedagogy 
Be able to adapt the lesson to different age groups 

 PLAY IS VITAL (particularly nursery - P3) & can be effectively incorporated into any lesson
 art

 music
 working in pairs

 good idea to have visual cues when explaining an activity, especially for those under 8 years old …
‘here, is an example of one I made earlier…’ 

 pace of lesson - too fast; too slow 
 best teachers move around the classroom - either physically or focus of attention 

 Bear in mind timing and attention span - enough stimulation? 
 Incorporate different activities - do not just talk and have props

 Learning styles - VARK visual, aural, read/write/kinesthetic
 various resources - do not give out scissors before having explained an activity !

 

Evaluate - during and after 
 Primary students (especially KS1) like repetition and routine; the younger the group the more need for

structure is needed
 If too disruptive from the norm, then learning is less effective 

 So be mindful of length of lesson, or each activity and follow teachers normal structure if possible.
Otherwise children, particularly with autistic tendencies may find too different from ‘normal’ and then
be disruptive and be taken out of the class by the classroom assistant

  

Have an extension activity for those children who fly through the main activity so they do not disengage
from learning 

 It’s not helpful when teacher says, ‘oh, you can just do what you want’ !
 If 100% reliant on electric-based visuals, how engaging will the lesson be? AND what if something goes

wrong with the technology
 Quick sharp, short activities for young kids 

 
3-5 minutes speaking at kids, discussion or activity 

 5-8 minutes for post primary (YouTube is where vast amount of children’s knowledge comes from
and many videos are less than 2 minutes!

 



Assessment for Learning
keep monitoring and checking in with the children after each little activity (continuous assessment) 

 difficult if group not engaging - although it is necessary to bear in mind that those who appear to
perhaps not be engaging because of movement might actually be paying the most attention…) 

  
Aim of the lesson:

increase knowledge of Chinese culture or more specific (ie the Mandarin language characters)
 detail of the aim: learning outcomes in bullet point 

 number of activities does not necessarily equate to the number of learning activities; can have 2-3
learning activities based around 5 activities: do not set too many intentions 

  
What are the learning outcomes?  Ideally link to the NI curriculum

 Teachers do daily notes or weekly plan and they can/should be able to pass on to the BME and diversity
trainer  the school’s template for delivering so that the lesson meets the school expectations (each school
has a different approach)[7] ; this also demonstrates the professionalism of the BME trainers 

 Teacher creates safe, interactive and challenging (learning) - not passive learning 
 
Teacher (and Trainer) Assessment Normal assessment of teacher or anyone delivering a lesson is based
on the above.
 

7. Please see a lesson plan template and a sample lesson plan at the end of this report
 



 
Often the inclusion of cultural or diversity workshops by are seen as or delivered as ‘stand alone’ lessons as an ‘add on’ to
the normal classroom planning.

  
Some schools simply couldn’t deliver intercultural learning without partnerships with organsations like CWA and all of
the Classroom+ collaborating organisations.

  
This is perhaps even more important considering how schools are changing - Not only has the external appearances of
schools changed remarkably, but also in pedagogy and policy. Here is Northern Ireland, we see changing faces and
changing languages which reflect the bigger changing world. For example, after English and Irish, the largest first
languages of students in Northern Ireland are Polish and Lithuanian.  

  
Issues, including funding 

 Many people may undervalue the importance of diversity and multiculturalism to life-learning. The Community and
Voluntary Sector (CVS) need to shout about what they can deliver and the significance of it.  On the flip side, there are
needs within the Community and Voluntary Sector. For example, many individuals who deliver diversity and cultural
workshops need to better understand the specific curriculum within Northern Ireland and the best practice techniques
for working with different age groups. It is vital that relevant organisations build and develop better relationships with
schools, and the education system, perhaps particularly in the post-primary setting where often the CVS is only valued
when invited in the aftermath of a negative event.  Moreover, and unfortunately, funders often focuses on quantity
rather over quality.
 

Through the course of the Classroom+ project, CWA became aware of the Global Learning Programme (GLP), a
fabulous initiative managed by the Centre for Global Education in Belfast.  

  
The Global Learning Programme began in 2015 and since then brought the idea of global learning in the classrooms of
primary, post-primary and special schools in Northern Ireland.  These schools have been provided with teacher training,
and resources rooted in the NI curriculum.

  
‘Global learning is essentially education for a fair and sustainable world. In other words, a world free of poverty where
all human beings are treated with respect and dignity and where individuals, communities, businesses and countries
behave in a way that meets the needs of the present without compromising the needs of future generations. Key global
learning concepts include poverty, global inequality, social justice, sustainable development and global
interdependence.’

  
GLP works towards delivering on the Global Goals[8] and noted world-wide applicability of goal 4 on quality education
and relevance of target 4.7 to Northern Ireland: ‘education for sustainable development and global citizenship’. 

  
Significantly, GLP is trying to go beyond having ‘champions’ who push these ideas from within the schools, but rather
helping to embed the values of  of global learning into schools. There are a number of related initiatives such as Eco-
schools, GLP, Fairtrade Schools and the Trócaire Lenten Campaign. But despite the cross-over, they are often dealt with
in isolation and there may be different teachers who deal with them despite the crossover of topics. ‘Global learning
can be incorporated into any subject/topic taught within the classroom. For example, in maths lessons pupils can
examine statistics on global inequality, while in music they can explore songs about injustice from around the world’.

  
 
 
 

CWA CONFERENCE 9th March 2018
  Classroom l Curriculum l Culture: Enriching Classroom learning with

the help of the Community and Voluntary Sector
 

Orla Devine, Global Learning Project 
 

Dr McDade, Stranmillis University College 
 

KEY LESSON: DO NOT underestimate the importance and
significance of collaboration!

 

8. In 2015, world leaders agreed to 17 goals which aim to make the world a better place by ending poverty, fighting inequality and stop climate change.
 Goal 4 is ‘ensure inclusive and equitable quality education and promote lifelong learning and opportunities for all’. See globalgoals.org 

 



The time pressure that schools face was evident, particularly after many schools unexpectedly lost
days due to bad weather. Moreover, it became apparent, and this was later confirmed through our later
interaction with the Global Learning Programme, that relationships are key and that it takes time to
develop relationships.

 

5 Obstacles
 

Although most of the schools were approached were very supportive in theory of

permitting a Classroom+ trained BME and diversity trainer to deliver a lesson to a class,

in reality it proved a bit more challenging to actually get all ten classroom sessions

completed.  It was harder to ‘sell’ the Classroom+ project to post-primary schools,

unless a specific and direct link to curriculum is highlighted. In one instance, the

teachers of a post-primary school were keen to have someone in to speak about the

refugee crisis as they could see direct links to the GCSE and A level syllabus. However,

they were less accommodating to have someone in representing a specific ethnic

minority as they didn’t feel there was enough ‘overlap’ with the syllabus and the specific

community, particularly as the school was ‘very tight for time’.  It might be helpful to try

to engage with schools, particularly post-primary, at the beginning of the school year or

term, at a time when exams are not at the fore of teacher and students’ minds. 
 

 
This section briefly outlines the obstacles which the Classroom+ project faced.

  
 There can be no mistaking the pressures that schools and teachers are under to meet parental
expectations and to deliver the set curriculum in a way that is interesting and engaging for the
children. Schools, teachers and parents might not always understand the relevance of BME and
diversity trainers to formal education, for example, there may be a lack of value placed on cultural
input or there may be obstacles regarding timing as teachers may have trouble ‘fitting it all in’.  

 



AFTER
 

Children's
Feedback

 

NO -0%
 

AUS
 

Would you be
happy to speak

to someone who
is different ?

 

SPAIN
 

BEFORE
 

70%
 

50%
 

Do you feel you
learnt

something
positive today?

 

Would you be
happy to speak

to someone who
is different ?

 

NEUTRAL -7%
 

YES -93%
 

BEFORE
 

30%
 

AFTER
 

26%
 

BEFORE
 

18%
 

AFTER
 

3%
 



Classroom+ attempted to  evaluate the project through the course of the project life and collected
feedback about specific aspects: 

  
An evaluation was done by the BME trainers subsequent to the training they received from the Dr
Barbara McDade and Dr Norman Richardson, the lecturers from Stranmillis University College

  
A teacher feedback form was collected after the delivery of a classroom session; and

  
A simple survey was distributed after the mini conference. 

  
 

Although the ‘student voice’ was not a major aspect of the Classroom+ project, after each of the 10
classroom lessons the trainers attempted to gather the opinions from the children.   A simple show
of hands was used to ascertain the general impact of the workshop. As a measurement of the
intervention, three questions were asked of the children:

 1. Before today how happy would you be to speak to someone who is [fill in] if you met them at
school or with your parents?

2. Do you feel like you learned something positive today about people who may be different to
you?

3. Do you now feel better able to speak to someone who may be different to you after today’s
lesson?

6. Feedback and evaluation  - teachers/students/BME
trainers and conference participants

 

Feedback results  
 

The learning from the training sessions presented by the SUC lecturers sought to up skill and educate those
who deliver diversity and cultural classroom lessons. Overall the feedback after the trainings with the SUC
lecturers was positive.  Clearly the training sessions provided the BME and diversity trainers with a better
understanding of the curriculum, but also affirmed the importance of lesson planning ensuring a well-rounded
method of teaching which includes play and activities for young children. 

  
One BME and diversity trainer stated that the training ‘gave me greater confidence in delivering diversity
sessions in classrooms in comparison to my previous experiences.’ One simple practical application of the
learning was demonstrated in that several BME and diversity trainers noted that subsequent to the training
with the SUC lecturers, they bring more ideas and activities with them to a class and are now prepared to
expect the unexpected (i.e. finish sooner than anticipated).

  
Another BME and diversity trainer said, ‘the sessions with Norman and Barbara were helpful in the sense they
made us more aware of the importance of involving the teachers of classes in which we are planning to have a
presentation, and even to ask for input in the preparation of the session so it would fit into the curriculum’ 

  
One diversity trainer said that until the sessions with the SUC lecturers, “I previously completely avoided
delivering lessons to primary school age children. With the additional training through Classroom+ about the
curriculum, etc. I felt happy to give this a go and it seemed to work out well".

  
The general consensus was that each of the teachers was pleased with the classroom  lesson delivered by the
Classroom+ BME and diversity trainer and that their workshops were informative and had a ‘very good’ or
‘excellent’ influence and positive impact on the children.  Several teachers noted that the topics discussed was
very relevant and noted how the lesson ‘fit well into the World Around Us and PDMU’ areas of the curriculum.
One school principal said that the ‘opportunity for the pupils to experience these workshops is very worthwhile 
and helps staff and pupils alike to understand diversity and how even their own school is diversifying’.          

 



 
‘ O u r  s e s s i o n  w a s  p a r t  o f  t h e  p r o g r a m m e  f o r  I n t e g r a t e d  E d u c a t i o n  M o n t h .

W e  s p o k e  a b o u t  P o l i s h  E a s t e r  t r a d i t i o n s  a n d  f o o d  a n d  h a d  a  P o w e r p o i n t

p r e s e n t a t i o n  w i t h  s o m e  p i c t u r e s  w h i c h  i n c l u d e d  d e c o r a t e d  e g g s ,  a n d  t h e

c h i l d r e n  w e r e  e n c o u r a g e d  t o  g e t  s o m e  i n s p i r a t i o n  f r o m  t h e  P o l i s h  p a t t e r n s

s h o w n  f o r  t h e  l a t e r  t a s k  o f  d e c o r a t i n g  p r e p a r e d  s h e e t s  w i t h  c o n t o u r s  o f  a n

e g g .  T h e  c h i l d r e n  e n j o y e d  t h e  o p p o r t u n i t y  t o  t o u c h  s o m e  P o l i s h  a r t e f a c t s  -

E a s t e r  p a l m  ( m a d e  o f  g r a s s ,  f l o w e r s  a n d  w h e a t )  a n d  c o l o u r e d  e g g s  ( b o i l e d

i n  b r o w n  o n i o n  s k i n s ) .  
 

 
Although small, the mini conference was generally seen as interesting and inspiring. People were
pleased to meet others working on similar objectives. The view that many aspects of education is
changing and that the education sector and the Community and Voluntary Sector, notably the BME 
community groups, should work together more closely and more regularly was repeated.  There was a
general understanding and acknowledgement that there is an ‘appetite’ for greater collaboration that
should be fostered. The significant question that remained was how to do this? 

  
There were a large discrepancy in the answers to the first question relating to children’s initial feelings
about speaking with someone who is ‘different’, but it was invariable that children all felt that they
learnt something positive from the lesson with significantly more children subsequently feeling better
able tospeak to someone who is ‘different’. 

  
These are only simple statements and reflections of teachers’ opinions and children's views and
attitudes, rather than methodological quantitative measures of effectiveness and impact of the
Classroom+ project, yet they do suggest that interventions by BME and diversity trainers can
contribute to delivering aspects of the curriculum and positively influence attitudes of children, thus
helping to make Northern Ireland a more inclusive and welcoming place. In most of the sessions, the
children were very engaged and asked lots of question and showed keen interest in the topics
presented. The BME and diversity trainers a have the ability to reinforce topics learned in school and
even to embed learning. A number of the trainers were asked, by teachers and students, to come back
in the near future. 

 

One child said to a BME trainer that his teacher teaches his head, but that school visitors
‘teach me in my heart’.

 



The lessons from Classroom+ are many. There is undoubtedly a role which the members of
BME community groups and those who deliver diversity and cultural workshops, can play
in the effective delivery of aspects of the Northern Ireland curriculum in order to enhance
classroom learning.  

  
Classroom+ turns the definition of ‘box-ticking’ on its head by taking the vibrancy of a
diversity or culture workshop  from 'ad hoc' to a planned intervention aligned with obvious
linkages with the school curriculum. It is a small first step towards creating long-lasting
collaboration between schools, student teachers and BME and diversity trainers that can
excite, enrich and enhance classrooms. 

  
 Additionally, it is a further small step towards mainstreaming such an approach to the
issues of culture and diversity in education. Through the training by SUC lecturers,
collaboration with student teachers and delivery of a classroom lesson, the BME and
diversity trainers gained confidence and an understanding of the curriculum and a more
planned approach when liaising with a school.  Having the BME and diversity trainers work
alongside student teachers was mutually beneficial and this aspect could be developed in
any future follow-on work.

  
Additional funding should also be sought to further develop Classroom+ and make the
learning from the project part of the teacher-training education process and extended to
include continuing professional development for teachers.  It is hoped that the small
achievements of this pilot project can influence future work in this area and there are a
number of lessons to incorporate for better, joined-up, connected teaching and learning. 

  
 CWA has already contributed much to similar projects in the  education sector and has a
strong track record of successful schools interventions and partnership work around these
issues. The Classroom+ project is defined as a pilot project, but it is built on the experience
gleaned from the highly impacting B.Me workshops.[9]

  
There are many opportunities, should the project gain traction, to both conduct further
research and to extend the collaborative aspect: there is a broad spectrum of local and
 international organisations working in this field;  CWA could explore the possibility of
greater collaboration in order to pool knowledge and resources to deliver a more cohesive
and joined up approach to diversity and appreciation for multiculturalism within schools. 

  
Bearing in mind group links and related initiatives, CWA could further explore group and
organisational linkages, as well as any related initiatives, and potentially act as a convener
for a coalition of interested parties.  With successful outcomes being achieved, this project
could diversify to discuss issues relating to community relations and wider social justice
issues, thus incorporating more potential partners and joined-up  teaching and learning.

 

7. What can be done to keep up the momentum and move
forward? - Conclusions and Recommendations

 

9. (TEO MEDF Tier 1 16/17) 
 



In the words of one diversity trainer, the
Classroom+ project ‘aimed to allow cultural
diversity work to become a more integral
part of the existing classroom curriculum in
Northern Ireland’.

  

 
‘The school has currently been looking at Migration in
Ireland, specifically following the Potato famine, and
that fitted in well with the work that we had been doing
on migration into Northern Ireland.  So whereas the
student teacher was able to work on the lesson plan to
fit in with the school curriculum covering the potato
famine, I was able to address inward migration and do a
comparative analysis of emigration and immigration.

 The P7 classes were very willing to engage, and enjoyed
the opportunity to take part in the more interactive
areas of the session, and this approach was welcomed by
the teachers. The student teacher felt that it was
immensely useful for her to get an understanding of
the work we do as well as an understanding of inward
migration.

 I think that the Classroom+ project was extremely
useful and would recommend it to any student teachers
so that they have a better understanding of diversity in
the classroom’.

 One BME diversity trainer and student
teacher teamed up to deliver a primary
school workshop in Ballymena:
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